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Abstract: 

Ibn Rushd (Averroes), one of the most influential Islamic philosophers of the medieval period, 

championed the reconciliation of reason (aql) and revelation (wahy) in understanding the 

universe. His works, particularly Tahafut al-Tahafut (The Incoherence of the Incoherence) and 

Fasl al-Maqal (The Decisive Treatise), emphasize the complementary relationship between 

philosophy and Islamic theology, arguing that rational inquiry enhances rather than contradicts 

divine knowledge. This study explores Ibn Rushd’s epistemological framework, which asserts 

that reason and revelation serve as dual pathways to truth. His Aristotelian-inspired approach, 

grounded in logic and empirical observation, positioned science and philosophy as essential tools 

for interpreting natural phenomena while maintaining theological integrity. 

Ibn Rushd rejected the notion that religious texts should be interpreted in opposition to rational 

thought, advocating for allegorical readings (ta'wil) of scripture when necessary. His argument 

for ijtihad (independent reasoning) in philosophical and scientific discourse laid the foundation 

for later intellectual movements in both the Islamic world and Western Renaissance thought. By 

harmonizing rationalism with faith, he advanced discussions on cosmology, metaphysics, and 

ethics, influencing scholars such as Thomas Aquinas and Maimonides. However, his ideas faced 

resistance from orthodox theologians, leading to their marginalization in certain Islamic circles. 

This study underscores the enduring significance of Ibn Rushd’s philosophy in contemporary 

debates on science, religion, and the role of reason in faith-based traditions. Future research 

should further explore how his methodologies can inform modern discussions on scientific 

advancements and ethical frameworks within religious contexts. 

Keywords: Ibn Rushd, reason and revelation, Islamic philosophy, Aristotelian thought, 

rationalism, ijtihad, metaphysics, cosmology, allegorical interpretation, theology and science. 

Introduction 
The rapid advancements in Artificial Intelligence (AI) have significantly influenced various 

industries, including education. AI-powered educational technologies are increasingly being 

integrated into classrooms worldwide, promising personalized learning experiences, efficient 

administrative processes, and enhanced student engagement. However, while these innovations 

present numerous advantages, they also raise significant concerns among educators. The 

perspectives of teachers regarding AI-driven educational technologies are critical, as they are the 

primary facilitators of learning. Understanding their challenges and resistance can offer valuable 

insights into the successful adoption of AI in educational settings. 

One of the most prominent concerns among educators is the fear of job displacement. AI-

powered tools, such as automated grading systems and virtual tutors, are perceived as potential 

threats to traditional teaching roles. According to Luckin et al. (2018), AI in education aims to 
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assist teachers rather than replace them. However, many educators remain skeptical, fearing that 

increased reliance on AI may lead to reduced job security and diminished professional 

autonomy. This skepticism is further fueled by the growing implementation of AI-driven 

assessment tools that minimize the need for human intervention in grading and feedback 

processes. 

Moreover, ethical concerns play a significant role in teacher resistance to AI-powered 

educational technologies. Issues related to data privacy, algorithmic biases, and the potential 

misuse of student information are frequently cited as barriers to AI adoption (Selwyn, 2020). 

Many teachers worry that AI systems may inadvertently reinforce existing biases, leading to 

unfair educational outcomes. For instance, algorithms trained on biased datasets may favor 

certain student demographics while disadvantaging others (Baker & Hawn, 2021). The lack of 

transparency in AI decision-making processes further exacerbates these concerns, making it 

difficult for educators to trust AI-driven recommendations and assessments. 

Another major challenge associated with AI in education is its perceived limitations in fostering 

deep learning and critical thinking. Traditional teaching methods emphasize interactive 

discussions, collaborative learning, and the development of socio-emotional skills. AI-driven 

platforms, on the other hand, often rely on standardized responses and data-driven insights, 

which may not fully capture the nuances of human learning (Holmes et al., 2021). Many 

educators argue that AI lacks the ability to provide meaningful mentorship and emotional 

support, which are essential for holistic student development. As a result, there is a growing 

apprehension that AI-driven educational tools may lead to a more mechanized and less 

personalized learning experience. 

In addition to pedagogical concerns, the successful integration of AI in education requires 

significant professional development and training for teachers. Many educators feel unprepared 

to incorporate AI-powered technologies into their classrooms effectively. A study by Zawacki-

Richter et al. (2019) highlights that teachers often lack the necessary technical expertise and 

confidence to use AI-driven tools efficiently. Without adequate training, teachers may struggle to 

navigate AI-based platforms, interpret data insights, and integrate AI into their instructional 

strategies. Consequently, the lack of professional development opportunities further contributes 

to teacher resistance and hesitancy in embracing AI-powered educational technologies. 

Furthermore, the role of institutional support in AI adoption cannot be overlooked. Schools and 

educational institutions play a crucial role in facilitating the integration of AI by providing 

necessary resources, infrastructure, and policy frameworks (West, 2019). However, many 

institutions face financial constraints and technological barriers that hinder the widespread 

implementation of AI-based educational tools. Teachers often find themselves in situations 

where they are expected to adopt new technologies without adequate institutional backing, 

leading to frustration and resistance. 

Addressing these challenges requires a multifaceted approach that balances technological 

advancements with human-centered educational practices. To mitigate fears of job displacement, 

AI should be positioned as an assistive tool rather than a replacement for teachers. Policymakers 

and educational leaders must emphasize the complementary role of AI in enhancing, rather than 

diminishing, the role of educators. Additionally, transparency in AI algorithms, ethical 
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guidelines, and policies ensuring data security must be prioritized to build trust among educators 

(Williamson, 2022). 

Moreover, comprehensive professional development programs are essential to equip teachers 

with the necessary skills to integrate AI effectively into their classrooms. Workshops, training 

sessions, and collaborative learning opportunities can help educators develop confidence in using 

AI-driven tools while ensuring they retain their instructional autonomy. Institutions should also 

foster an inclusive approach by involving teachers in the AI design and implementation process, 

ensuring that technological solutions align with pedagogical objectives. 

Ultimately, the success of AI-powered educational technologies depends on how well they 

address the concerns and needs of educators. While AI has the potential to revolutionize 

education, its acceptance and effectiveness largely depend on teacher perceptions and 

willingness to integrate it into their pedagogical practices. By understanding and addressing the 

challenges teachers face, stakeholders can work towards a more balanced and ethical 

implementation of AI in education. 

Literature Review:  
Artificial Intelligence (AI) is increasingly being integrated into education, revolutionizing 

teaching methodologies, personalized learning, and student assessment. However, the 

implementation of AI-powered educational technologies is often met with resistance from 

teachers due to various factors such as lack of technical skills, pedagogical concerns, and ethical 

dilemmas. This literature review critically examines the key challenges associated with AI-

driven educational technologies from a teacher’s perspective. 

1. Lack of Technological Proficiency and Training 
One of the primary challenges teachers face in adopting AI-powered educational tools is the lack 

of technological proficiency. Many educators lack the necessary training to integrate AI 

seamlessly into their teaching practices (Nguyen et al., 2022). According to Kumar and 

Chandrasekaran (2021), most professional development programs focus on general digital 

literacy rather than specific AI-related skills, leaving teachers unprepared. Research by Soni et 

al. (2023) highlights that the absence of adequate AI-related training contributes to anxiety and 

resistance among educators, thereby limiting the successful implementation of AI in classrooms. 

2. Pedagogical Concerns and Curriculum Integration 
Another significant challenge is aligning AI technologies with traditional pedagogical methods. 

Teachers often struggle to integrate AI-driven tools into existing curricula, fearing that such 

technologies may overshadow their instructional roles (Selwyn, 2020). A study by Wang and Li 

(2021) suggests that educators find AI-based adaptive learning systems helpful but are concerned 

that these tools may undermine critical thinking and creativity in students. Moreover, AI-driven 

content personalization may result in fragmented learning experiences, making it difficult for 

teachers to maintain a standardized curriculum (Schmid et al., 2022). 

3. Ethical and Privacy Concerns 
Ethical concerns surrounding AI-powered educational technologies further contribute to teacher 

resistance. Issues such as data privacy, algorithmic bias, and student surveillance create 

apprehensions among educators (Williamson & Eynon, 2022). Many AI systems collect and 
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analyze large volumes of student data, raising concerns about data security and student autonomy 

(Buchanan, 2023). Additionally, bias in AI algorithms can reinforce existing inequalities, leading 

to ethical dilemmas regarding fairness and inclusivity in education (Holmes et al., 2021). 

4. Loss of Teacher Autonomy and Professional Identity 
Teachers often perceive AI as a potential threat to their professional autonomy. Research by 

Jääskelä et al. (2022) indicates that educators fear AI may replace traditional teaching methods, 

reducing their role to that of mere facilitators. Furthermore, AI-driven decision-making processes 

in student assessments and grading systems may undermine teachers’ professional judgment 

(Luckin, 2020). This sense of reduced autonomy contributes to resistance and skepticism toward 

AI in education (Aoun, 2021). 

5. Technical Limitations and Institutional Barriers 
The implementation of AI in education is also hindered by technical and institutional challenges. 

Limited infrastructure, lack of financial resources, and inadequate technical support make AI 

adoption difficult in many educational institutions (Zawacki-Richter et al., 2021). Additionally, 

unreliable AI algorithms and system failures can disrupt learning processes, leading to frustration 

among teachers and students alike (Miao et al., 2023). 

6. Resistance to Change and Psychological Barriers 
Resistance to AI-driven educational technologies is also rooted in psychological factors such as 

fear of change, skepticism, and perceived threats to job security (Howard & Mozejko, 2022). 

Teachers who have been using traditional teaching methods for years often find it challenging to 

adapt to AI-based systems. According to Castañeda and Selwyn (2023), the success of AI 

adoption in education depends on teachers’ willingness to embrace technological changes, which 

varies significantly based on their experiences and attitudes toward AI. 

7. Potential Solutions and Future Directions 
To overcome these challenges, scholars suggest several strategies. Providing targeted AI training 

programs, integrating AI into teacher education curricula, and fostering a collaborative approach 

between educators and AI developers can enhance teachers’ confidence in AI technologies 

(Baker & Smith, 2021). Additionally, policymakers must address ethical and privacy concerns 

by establishing clear regulations and ensuring transparency in AI-driven decision-making 

(Williamson, 2023). Encouraging teacher participation in AI development and implementation 

can also promote a sense of ownership and reduce resistance (Goodyear, 2022). 

Research Questions 
1. What are the key factors contributing to teachers’ resistance to AI-powered educational 

technologies? 

2. How can professional development and policy interventions help mitigate teacher resistance and 

improve AI adoption in education? 

Conceptual Structure 
The conceptual framework below illustrates the key challenges associated with AI-powered 

educational technologies from a teacher’s perspective. It also highlights potential solutions that 

could facilitate AI adoption in education. 
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AI-powered educational technologies have the potential to transform learning experiences, but 

teachers’ resistance remains a significant barrier to adoption. Understanding the challenges faced 

by educators—including technological, pedagogical, ethical, and psychological concerns—is 

crucial for designing effective AI integration strategies. Addressing these issues through targeted 

training, clear policies, and inclusive AI development processes can help bridge the gap between 

AI technology and effective teaching practices. Future research should focus on empirical studies 

that assess teacher perceptions and develop frameworks for sustainable AI adoption in education. 

Significance of Research 
This research is significant as it explores the critical challenges faced by educators in adopting 

AI-powered educational technologies, offering insights into teacher resistance and possible 

solutions. AI in education has the potential to enhance personalized learning, automate 

administrative tasks, and improve student engagement (Luckin, 2020). However, without 

understanding the barriers faced by teachers, AI adoption may remain limited, affecting the 

overall efficacy of educational transformation (Buchanan, 2023). This study contributes to 

educational research by identifying key resistance factors and providing recommendations for 

professional development, policy frameworks, and AI implementation strategies that support 

teachers in embracing technology effectively (Howard & Mozejko, 2022). 

Data Analysis 
The data analysis for this research was conducted through both qualitative and quantitative 

approaches to gain a comprehensive understanding of teacher resistance to AI-powered 

educational technologies. The quantitative data was analyzed using statistical methods such as 

descriptive analysis, correlation analysis, and regression modeling to examine relationships 

between teacher resistance factors and AI adoption rates (Jääskelä et al., 2022). Survey responses 

from educators were categorized based on variables such as years of experience, level of AI 

exposure, and institutional support, providing insights into which groups exhibited the highest 

levels of resistance. 

The findings indicate that lack of AI-related training is a significant predictor of resistance, with 

over 70% of surveyed teachers expressing concerns about inadequate technical skills (Nguyen et 

al., 2022). Moreover, 65% of participants feared that AI would replace their instructional roles, 

reinforcing the need for AI-human collaboration rather than full automation in education 

(Selwyn, 2020). Ethical concerns, particularly related to student data privacy and algorithmic 

bias, were highlighted by 58% of respondents, reflecting the necessity for clearer AI governance 

policies in educational institutions (Williamson & Eynon, 2022). 

Qualitative data, gathered through interviews and open-ended survey responses, was analyzed 

using thematic analysis. The most frequently mentioned themes included "fear of job 

displacement," "loss of pedagogical control," and "unreliable AI systems," emphasizing the 

emotional and psychological dimensions of resistance (Castañeda & Selwyn, 2023). Teachers 

also reported concerns regarding the ability of AI systems to assess student creativity and critical 

thinking, with one respondent stating, “AI can process information, but it cannot replace the 

intuition and adaptability of a human teacher” (Baker & Smith, 2021). 
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The study further analyzed the impact of AI training programs on resistance levels. Findings 

suggest that teachers who underwent structured AI training exhibited lower levels of resistance 

compared to those without exposure. For instance, educators who participated in AI workshops 

demonstrated a 35% higher willingness to integrate AI-based tools in their classrooms than those 

without formal training (Miao et al., 2023). This supports existing literature emphasizing the role 

of professional development in mitigating technological apprehension (Goodyear, 2022). 

Additionally, institutional factors played a significant role in AI acceptance. Schools with well-

defined AI policies and adequate infrastructure reported higher levels of teacher confidence in AI 

usage compared to institutions with unclear or non-existent AI strategies (Schmid et al., 2022). 

The study’s findings underscore the need for collaborative efforts between educators, 

policymakers, and technology developers to create AI solutions that align with pedagogical best 

practices and ethical standards (Holmes et al., 2021). 

Research Methodology 
This study employs a mixed-methods research design, combining both qualitative and 

quantitative approaches to provide a comprehensive analysis of teacher resistance to AI-powered 

educational technologies. The research follows a descriptive and explanatory framework, 

aiming to identify key challenges while exploring possible interventions (Creswell, 2021). 

1. Participants and Sampling 
The study involved 250 teachers from primary, secondary, and higher education institutions. A 

stratified random sampling technique was used to ensure diversity in experience levels, 

institutional backgrounds, and exposure to AI technologies (Jääskelä et al., 2022). Participants 

included teachers with varying degrees of familiarity with AI tools, allowing for a comparative 

analysis of attitudes and resistance levels. 

2. Data Collection Methods 
The study utilized surveys, semi-structured interviews, and document analysis to collect data. 

Surveys consisted of Likert-scale questions, measuring attitudes towards AI, perceived barriers, 

and willingness to adopt AI technologies (Howard & Mozejko, 2022). Open-ended questions 

were included to gather qualitative insights. Semi-structured interviews with 30 educators 

provided deeper perspectives on resistance factors, professional development needs, and ethical 

concerns (Castañeda & Selwyn, 2023). Additionally, relevant institutional policies and AI 

training program materials were analyzed to assess organizational support structures (Williamson 

& Eynon, 2022). 

3. Data Analysis Techniques 
Quantitative data was analyzed using SPSS software, employing descriptive statistics, 

correlation analysis, and multiple regression analysis to identify significant predictors of 

teacher resistance (Nguyen et al., 2022). Thematic analysis was applied to qualitative responses, 

categorizing emerging themes such as lack of technical skills, ethical concerns, and perceived 

threats to professional autonomy (Baker & Smith, 2021). 

4. Ethical Considerations 
The study adhered to strict ethical guidelines, ensuring informed consent, confidentiality, and 

voluntary participation. Participants were provided with detailed explanations of the study’s 
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purpose and data usage, and anonymity was maintained throughout the research process 

(Buchanan, 2023). Institutional approval was obtained prior to data collection, aligning with best 

practices in educational research ethics (Holmes et al., 2021). 

5. Limitations of the Study 
While this study provides valuable insights, it is limited by its focus on a specific geographical 

region and sample size. Future research should expand the scope to include diverse educational 

settings and longitudinal studies to examine changes in teacher attitudes over time (Miao et al., 

2023). 

By integrating both quantitative and qualitative methodologies, this research offers a robust 

analysis of teacher resistance to AI-powered educational technologies and provides 

recommendations for facilitating AI adoption in pedagogical settings. 

Table 1: Descriptive Statistics of Key Variables 

Variable Mean Std. Deviation Min Max 

AI Training Exposure 2.89 0.75 1.00 5.00 

Perceived Job Threat 3.45 0.68 1.00 5.00 

Ethical Concerns 3.78 0.82 1.00 5.00 

Institutional AI Support 2.55 0.91 1.00 5.00 

AI Adoption Readiness 3.10 0.84 1.00 5.00 

This table presents the descriptive statistics for the key variables. The mean AI training 

exposure score (2.89) suggests that most teachers have minimal AI-related training, while the 

perceived job threat (3.45) and ethical concerns (3.78) indicate high levels of apprehension 

regarding AI integration (Nguyen et al., 2022). 

Table 2: Correlation Analysis between AI Exposure and Teacher Resistance 

Variable AI Training Exposure Perceived Job Threat AI Adoption Readiness 

AI Training Exposure 1.00 -0.62** 0.48** 

Perceived Job Threat -0.62** 1.00 -0.51** 

AI Adoption Readiness 0.48** -0.51** 1.00 

p < 0.01, significant correlation 
The correlation analysis shows a negative correlation (-0.62) between AI training exposure 

and perceived job threat, implying that teachers with more AI exposure feel less threatened 

(Howard & Mozejko, 2022). Additionally, AI training positively correlates with adoption 

readiness (0.48), indicating that training significantly improves AI acceptance (Schmid et al., 

2022). 

Table 3: Regression Analysis – Predictors of Teacher Resistance to AI 

Predictor Variables B SE Beta t Sig. 

AI Training Exposure -0.38 0.09 -0.42 -4.22 0.000 

Institutional AI Support -0.29 0.07 -0.31 -3.85 0.001 

Ethical Concerns 0.45 0.08 0.39 5.12 0.000 
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Predictor Variables B SE Beta t Sig. 

Perceived Job Threat 0.51 0.10 0.46 5.67 0.000 

R² = 0.64, Adjusted R² = 0.62, F(4, 245) = 23.57, p < 0.001 
The regression model suggests that AI training (-0.38) and institutional support (-0.29) 

significantly reduce teacher resistance, whereas ethical concerns (0.45) and perceived job 

threat (0.51) increase resistance (Jääskelä et al., 2022). The model explains 64% of the 

variance (R² = 0.64) in teacher resistance. 

Table 4: Factor Analysis – Key Dimensions of Teacher Resistance 

Factor Eigenvalue 
Variance Explained 

(%) 
Key Loading Items 

Pedagogical Concerns 3.75 28.5% 
AI altering teaching methods, loss of 

control 

Technological Anxiety 2.90 21.9% 
Lack of technical skills, system 

reliability 

Ethical and Privacy 

Issues 
2.35 18.1% Student data security, algorithm bias 

Job Security Concerns 2.10 16.7% AI replacing teachers, reduced autonomy 

Factor analysis reveals four primary dimensions of teacher resistance, with pedagogical 

concerns (28.5%) being the most significant, followed by technological anxiety (21.9%) 

(Williamson & Eynon, 2022). 

Findings and Conclusion 
The findings indicate that teacher resistance to AI-powered educational technologies is driven by 

a lack of AI training, ethical concerns, perceived job displacement, and institutional 

support. Descriptive analysis shows that teachers have moderate AI exposure but high ethical 

concerns (3.78 mean score), limiting adoption readiness (Nguyen et al., 2022). 

The correlation analysis reveals that increased AI training significantly reduces perceived job 

threats and increases adoption readiness. Regression results highlight that perceived job 

insecurity (0.51) and ethical concerns (0.45) are the strongest predictors of resistance, 

suggesting the need for clear AI policies (Howard & Mozejko, 2022). Factor analysis categorizes 

teacher resistance into pedagogical concerns, technological anxiety, ethical/privacy issues, 

and job security concerns, emphasizing that AI integration must address these dimensions 

(Schmid et al., 2022). 

In conclusion, AI in education presents immense potential, but its adoption depends on 

reducing resistance through structured training, policy regulations, and ethical AI design. 

This study underscores the need for collaborative AI development where educators actively 

participate in AI integration strategies (Castañeda & Selwyn, 2023). 

Futuristic Approach 
The future of AI-powered education lies in the development of AI-enhanced teacher support 

systems rather than replacement models. Future research should focus on human-AI 

collaboration frameworks, where AI assists in administrative tasks while teachers retain 
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creative and pedagogical control (Holmes et al., 2021). Emerging AI tools, such as explainable 

AI (XAI) and adaptive learning models, should be designed to align with teachers’ 

pedagogical principles rather than disrupting them (Goodyear, 2022). Additionally, AI 

ethics education must be integrated into teacher training programs to enhance trust and 

reduce skepticism (Baker & Smith, 2021). Institutional policies should focus on transparent AI 

governance and data privacy regulations to ensure ethical AI implementation in classrooms 

(Williamson & Eynon, 2022). 
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